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FOREWORD

Ronald Lippitt's paper is one of a number of publications tit

ehESS and SSEC intended to help eduoators understand the nature of the

various social science disciplines and the contributions that the social

sciences can make to education. Papers have been published, or are to be

published, dealing with economics, geography, anthropolr world history,

American history, political science, psychology, and soc_,Iogy. The

papers include surveys of trends in the teaching of the various disci-

plines at pre-college levels and ideas and resources for the teaching of

these subjects, both as independent courses and as parts or aspects of

courses:

In addition to covering the various ways in which social psychology

has been used as content in the curriculum, Lippitt's paper is uniquo in

the range and depth of its suggestions for applications of the discipline

to the understanding of educational problems and to 1the creative planning

and implementation of educational change. Social psychology as 'curriculum

content, while important, is only one of ten applications of social psy-

chology to education described by the author. Other applications deal

with the classi-oom der group, roles of the teacher, staff developMent,

community relations, and educational planning.

This paper is a distillation of the wisdom of contemporary social

psychology, as seen by one of the most effective practitioners of our day.

It is based on Lippitt's lifelong experience in teaching, consulting, and

.1
writing about--and planning and implementing organizational change. It

shsould be of inestimable value to all who want to understand better and

work for constructive change in educational systems.

Irving Morrissett
Director, ERIC/07E5S'
Executive Director, SSEC



SOCIAL PSYCHOLoGYt A RESOURCE

FOR ELEMENTARY AND SECONDARY EDUCATORS

by

Ronald Lippitt

Introduction

The discipline of social psychology has emerged, mostly in the last

fifty,years, because so many of the questions for study posed by psy-

chologists and sociologists required bringing together facts about indi-

vidual personality and development with facts about the influences and

phenomena of the social environment made up of other persons, groups,

organizations, communities, and societies.

Were people's likes and dislikes toward other persons caused by

psychological events in their past experience? Or by the ways others

felt and thought who were closely related to them? Or by messages they

received from the larger society in which they were imbedded? Or .hat?

Were behaviors of parents and teachers determined by their person-

ality make-up? Or by their past experience with their own parents and

teachers? Or by the values and behaviors of other parents or teacher;

they related to Or because of how and what they mere taught about being

parents or teachers? Or by societal definite of parent and teacher

roles? Or what?

And there were always questions about how heredity and environment

interacted, and whether the group determined the role of the leader or

the personality of the leader created the style of the group. And

whether the organization molded the man or similar types of individuals

clustered together to create certain types of organizations.

So some sociologists and some psychologists began to define their

focus of interests as social-psychological and to call themselves social

psyChologists--developing courses, doctoral programs, and professional

associations. And what they were interested in studying and writing

about has become defined as the behavioral science discipline of social
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psychology. social psychology is a cluster of concepts, research methods.

focal inquiry questions, and a substantial body of research-based knowl-

edqe developed and defined by social psychologists.

,1!: a focus for elementary and secondary teaching, this di:.ciptine

has not yet been separated out as a curriculum area although many of the

contents and principles of social psychology are taught in various parts

of the curriculum and a few courses have been offered.

The potential usefulness of the resources of social psychology.for(/

enrichment of the curriculum, the improvement of the quality of the \.

scho I as a learning culture, and the improvement of teacher education

is t emendous. The contributions are already substantial but the great

acceleration in the utilization of social psychology which can be expected

still lies ahead in elementaFy and secondary education.

The rurpose of This Document

Our purpose here is to :link educators to some of the resources of

social psychology, not as an academic exercise, but as useful ideas and

tools for use in enriching and strengthening whatever role they may play

in elementary or secondary education or in training professionals for

roles in the educational system.

In this introduction, we will briefly survey some of the ingredients

and dimensions of social psychology and then cite ten areas of educational

practice which can benefit greatly from the application of social-

psychological resources. In the main body of this paper, we will illus-

trate and discuss the utilization of social psychology in each of the ten

areas, as well as describe ways in which social psychologists themselves

can be utilized aS resources. We will conclude with a Tool Kit of Avail-

able Resources which lists additional resources) in six different cate-

gories, for elementary and secondary educators.

Some Dimensions of Social Psychology as a Resource for Education

Educators think about the various elements of the educational system

which they must deal with and develop in order to create a well-operating

learning culture--the pupil as an element, the classroom group, the faculty,

the building, the total district, and the community. Social psychologists

think about the elements of the social system which they need to focus on

00010



In t 'der to study the dynamics of social process and social strucLslos--

the social behavior of the individual, interpersonal .relationships,

interactions of a small group, the organizational system, the intergroup

system, and the community. A commonality of interests between educators

and social psychologists is apparent.

The sch661 system is one of the variety of social systems where

social psychologists have studied the phenomena of social behavior and

the operation of social systems. The findings from their general studies

and from the more specific studies of educational systems provide a re-

source of knowledge available for 'educators to utilize in their policy

decisions, in planning, and in action to make the educational system

work effectively. As we will see later, this process of utilizing

social-psychological knowledge es an educator is in itself a social -

psychological problem which has been much neglected until very recently.

If we look at social psychology as one of the behavioral science

resources available to help develop and improve the functioning of the

educational system, with its many processes and structures, we can

Identify particular aspects of social psychology as resources including

the posing of useful inquiry questions and the presentation of a variety

of methods of inquiry.

Posing useful inquiry questions. Many of the things that puzzle

educators have been seen as challenging inquiry issues by social

psy-hologists.

1. At the level of the individual as the social unit, they Isme

) been challenged by, such questions as:

What are theNcauses of irrational prejudice toward those:

who are ,different socially, racially, or ethnically; or

.toward those who are different in natidlillitity?

How does the social-economic background of individuals

affect their role as learners or teachers in the classroom?

How does one's position and role in the family affect one's

attitudes and performance as a learner in school?

In what ways does one's evaluation of self affect one's

perception of others, behavior toward others, and perfor-

mance as a member of the classroom learning group?

2. At the level of interpersonal relations, there are such

challenging social-psychological inquiry questions as:

What are the reasons that some children are accepted and

S.1.0,30
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others rejected by their peers in the classroom lroup?

Now does the way one is:,perceived by and reacted to by

one's peers influence one's matitalIoD to learn?

lit w do the teacher's expectations about a chilti'n ati

and, behavior influence the teacher's behaviour toward that,

child as a learner?

now do the interactions between the male anti tlira femalf

members of the classrOom group chanqo levvIn?

How arts boys awl cjirls different in theii Yisactiow. to

the expectations and procedures 'of the editcational nytem:

3. At the level of classroom interaction:

How do classroom norms about collaboration with the teacher

develop- and operate?
1

What are the bases oficollaboration and competition between

peer lea&rs and the teacher in the operation of the class-
,

room group?

What are thepauses of competition or cooperation between

student's when working on learning tasks?

What are the conditiol)s that lead to peer acceptance or

rejection of pro- teachex or anti-teacher attitudes and

behaviors of fellow students?

At the level of faculty functiohingt

How doesthe principal's leadornhrp loYe'affoot

ti014 and petformance of thv toacher in thy clasroom?

How does participation in goal setting and planninq affoct

, the readiness of teachers to accept and exchange new educa-

tional practices?

ow does the principal's influence with personnel higher in

the school system affect his or her acceptance and effective-

ness with the staff group?
,

What kinds of leadership behaviors in faculty meetings are

effective in promoting good problem solving?

5. Atthe level of school building operation:

''ow does the attitude of the administration toward school-

goernment affect the type of student leaders who are

chosen by their peers?

Yl

How does the leadership style of the principal influence

the vandalism and absenteeism of the student body?

What determines the posit-ve or negative emotional atti-

tudes and friendly or hostile behavior styles among the

different age groups who occupy the same school building?

How does the type of interaction between principals and

their teaching staffs affect the attitudes and behaviors

of the student members in the school buildings?

Ito s 00 0127
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6. At the level of educational community:

How do the parents' perceptions of their acceptance iq

non-acceptance by the teachers iefluence parent support

of the school and its program?

How does involving volunteer helpers in the educational

program of the school affect votes on bond issues and

reactions to long-range plans?

How do the intergroup conflicts in the community in-

fluence student relations in the school building?

These and many similar questions of great importance to educators

are the special focus of social psychologists and educational psychol-
,

ogists who have developed social-psychological interests. Those who

have been trained in educational psychology are more likely to be

interested in factors related to learning performance and edilcational

achievements and those trained in social psychology tend to be more

interested in phenomena of grdup norms, interaction process, group con-

flict, leadership and influence, and cooperation and competition. The

facts that have been discovered by social psychologists about these ques-

tions and the ways they have developed for thinking about them are a

major resource for all of the participants in the educational process--
,

administrators, counselors, teachers, parents. and students.

lavariet'3yofitaaPresentiriethodsofinui. Another aspect of the

discipline of social psychology that has importance for the practice of

education is the variety of inquiry methods and tools that have been

developed to collect facts and do analysis about the types of questions

indicated above.

Whenever educatiepal practitioners want to assess a problem, get

information on how students or teachers or the community are thinking

about a particular question, or get a picture of what is going on in

the classroom as educational practice, they face a puzzling question of

just how much information they need and from whom in order to acquire a

valid information base for making interpretations and judgments. Social

psychologists, along with statisticians, have done a great deal of work

on developing "people sampling" and "time sampling" in order to ascer-

tain how many people need to be interviewed or qUeationnaired to get a .

valid picture of the thinking of a given population, such--as _ the com-

munity, the faculty, or the student body. They have also worked on-how

many observations one needs to make and for how long a time in order to

111000 00 013



get a valid picture of what is going on in a classroom, faculty meeting,

or any other social interaction situation which the educator must accu-

rately assess. Without some understanding of the sampling method used

in social-psyrhological investigation, the educational practitioner is

likely to fall into the trap of drawing incorrect inferences from ilvia7.

ti..cient or skewed data, or of -wasting resources by gathering too mutth

intormation.

Some social psychologists have also had a special interest irOlelping

educators discover the role of "participant observer." Through such a

role practitioners can use a plan of objective record keeping to enrich

and objectify the data used for making educational decisions and taking

action.

Social psychologists have been involved in the development of a wide

variety of interview methods to get information from individuals about

their intention, their attitudes, their expectations, their values, their

feelings, their predictions, and many other types of information needed

by both researchers and educational practitioners. One of the interesting

recent developments in interviewing has been the group interview procedure

whereby small groups of five or six individuals of different oriontatioes

or from different roles, such as student, parent, and teacher, are inter-

viewed collectively. This provides the stimulus for triggering differ-

ences among the respondents and piovhes the interviewer with an oppor-

tunity to observe the interactions of the interviewees in the group set-

ting. Another aspect of interview methodology is the coding of the infor-

mation from the interviews so that what the various interviewees have said

can be compared and compiled to give a valio picture of the findings from

the total interview effort.

Perhaps the most widely used tool of the social psychologist is the

. written questionnaire designed to elicit all types of information from

respondents, including students, parents, teachers, administraters, and

community members. 'A great deal of research has been done on the best

ways to construct quiettionnaire schedules which get the appropriate infor-

mation. Educators who have consulted with social psychologists about

questionnaire schedules they have been developing have usually received

very valuable help in making their questionnaire easier, more adequate,

and more acceptable to respondents.

WIttlg) 00014
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social psychologists and child plychologists have probably been

the most active in developing systematic observation as a method of

inquiry. Observation methods represent a very important addition tend

:omplement to the methods of interviewing and questionnairinq. 1;omv of

our most confronting.educational research tells us that there is often

very little relationship between the intentions or plans which adminis-

trators or teachers have and what they actually do when their behavior

is observed rather than their intentions assessed. During the past few

years several educators, such as Ned Flanders and Edmund Amidon, have

made important uses and adaptations of observation methodology in order

to study the actual learning process which goes on in classrooms through

the interaction between students and teachers, and students and students.

These findings have shed a great deal of light on the reasons for low or

high involvement of students in learning activities and how the differ-

ences between teachers' styles affect student learning activity.

Time sampling techniques are a very important part of observation

methodology. Administrators who drop into a classroom "for a few

minutes" once a month probably have a very inadequate basis for making

any judgments, and unless they had sore pre-designed schedule of 'what

to look for," they serve as very inaccurate recorders of the significant

aspects of the interaction process in those classrooms they observe.

Another type of methodology might be called "records analysis."

Many of the things that go on in a school system -- tardiness, absenteeism,

sickness, promotio violations of rules, membership in various activ-

ities, achiev-i.nts - -ar= recorded on various kinds of record sheets. In

their own in estigations social psychologists have found many ways of

Ar meaningfull, tabulating nd analyzing these kinds of records to draw con-

clusions a out social crate, social relations, administrative leader-

ship, and many other typ s Of phenomena. Increasingly, educatiOnal

practitioners are expected to do meaningful evaluation of their educa-

tional efforts. They could do much of this economically and efficiently

if they would create meaningful record-keeping methods and set up proce-

dureS for utilizing the data to improve their programs.

Perhaps one of the most helpful methodologies which social psychol-.

ogy has contributed to education has been the techniques and strategies

of action research. This methodology, developed by Kurt Lewin and his

atoolk 00015
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students, emphasizes the importance of involving members of the popula-

tion to be researched in the planning of the data collection activity

and in the actual collection of the data for example, as interviewers

or observers). A key aspect of this methodology is the procedure of

feedback sessions With the population being studied. Lewin emphasized

that there will be a greater readiness to utilize the data if the partic-

ipanui have been involved in the planning and collectiong of the informa-

tion and are co-participants in the interpretation of the findingn--

participating in face-to-face feedback sessions and looking at the data

and action implications along with the investigators. Many educational

administrators have taken this lesson seriously and have demonstrated

that the involvement of students, parents, or citizens in both survey

activit-es and feedback sessions has resulted in non-defensive motivation

to change and to use the findings. Seldom do findings from such a survey

"stay on the shelf."

Pursuing the types of inquiry questions indicated above and utilizing

the various methods briefly identified here, the social psychologists have

developed very significant resources for educational practice. The con-

cepts which have been generated for interpretation of data and the genur-

alizations which have been developed from research findings can be useful

in a number of different ways to promote the quality of education.

The following section will list ten areas in which social psychology

can be applied as an educational resource. Following this introduction,

examples of social-psychological implications for educational strategy

and practice are provided. Spelling out in detail the applications of

social psychology in Any one of these ten areas, however, would exceed

the scope of this document. Therefore, only two or ,thfee significant

illustrations for each area of application are providtbil. Additional re-

sources are listed in the Tool Kit. of Available Resoukces which will help

the reader pursue further an area of particular inte *est.

Ten Areas of Educational Practice for Appljing Social-Psychological

Resources to.

1. Social psychology as curriculum content. Social-psychological

concepts, principles, and methods are scattered throughout the. social

studies curriculum, particularly in some of the new interdisciplinary

F f!1;11 00016



efforts. However, there has been practically no presentation of soLdal

psychology as a discipline any place in the curriculum.

2. Social psychology applied to the teacher's role of classroom

learning processes. Since students'are coercively influenced to attend

--school, the role of the teacher as classroom leader is fraught with many

problems which have been of great interest to social psychologists.

3, Social psychology applied to the functioning of the classroom

peer group as a learning group. Many of the influences toward attitude

change, toward acceptance of the teacher's role, or toward putting energy

into the work of learning come from the dynamics of the peer group.

Social psychologists are particularly interested in this problem.

4. Social psycholdgy applied to staff development and staff leader-

ship in the school building and school system. Although industry has

used social psychology most thoroughly in this area, more and more school

ad 'nistrators and school boards are also recognizing the importance and

th.,necessity of programs for staff development and inservice training

for administrators and supervisors.

5. Social psychology applied to the development and operation of

the school building. The development of a school climate which supports

and facilitates creative education is one of the central challenges of

school administrators. Social psychologists have been very interested

in this problem of organizational social climate.

6. Social psychology applied to the development of the school

community. The functioning of the educational program of the school

building depends on far more than just students, teachers, and adminis-
,

trators. There are other types of professional and paraprofessional

support personnel as well as volunteers and the key population of

parents. Developing communication and collaboration between these

Various groups is indeed a challenge for the school administrator.

7. Social psychology applied to the development of the larger

socialization community. The school system is only one of some seven

vested interest groUps in the community which have some delegated

responsibility for rearing, protecting, and educating the young. Much

of social-psychological knowledge about intergroup relations is relevant

here.

S. Social psychology applied to the recruiting, training, and

0007,t /s f4/ 1-



utilizin 'of the human resources needed for juality education. Social

psychology has many relevant resources to offer to the preservice and

the ins orvice training of all types of educational personnel.

q. Social psychology applied to future projections for cducat ionol

planning. There are many kinds of projections of the future, includinti

political, economic, and technological. And there are social-psychological

projections based on social-psychological theory and observations which

are among the most critical for educational. planning.

10. Social psychology applied to the utilization of social-

psychological knowledge for improving education and coping with resistance

to change. bne of the sad facts in the functioning of our total society,

as well as every school system, is the lack of utilization of systematic

\ social knowledge as a basis for policy making, planning, and action taking.

In recent years a growing number of social psychologists have been ap-

plying social-psychological research methods and theories to the analysis

of the reasons for the lack of utilization of social knowledge. In addi-

tion, they used these methods to discover the conditions under which

relevant social knowledge will be identified and effectively used to

actually influence the functioning of the school system and the other

parts of the community. The process of initiating and facilitating

"planned change" is becoming a focal concern of social psychologists.

As we explore these ten areas of application, we believe that both

educators and social psychologists will discover many challenges and

opportunities for collaboration. Perhaps this framework will also help

organize the many uses of'social psychology which educators are currently

making.

Using Social Psychology as Curriculum Content

Some Current Uses of Social Psychology in the Curriculum

One hundred and five curriculum programs and projects were retrieved

through an ERIC search, utilizing descriptors which seemed to represent

social-psychological orientations. Forty-three of the abstracts seemed

to give evidence of some significant use of social-psychological concepts,

although the discipline of social psychology was not identified in most

cases. The sample probably provided a good representation of the current
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types of utilization of social psychology in elementary and socondary

curricula, even though it is a very small sample of the much wider bast'

e unreported social studies projects and innovative programs. Wo hay,

no indication of how, aware the various curriculum developers and tvach-

ers were of social psychology as a substantive discipline and as a

source,of particular methodologies. Here are some of the places we

found social psychology in the currtculum:

Focus on the family. We found a number of examplet of the con-

ceptual sequence of the family, the group, the institution, the com-

munity, and the society. In first and second grade units on the family,

it was typical to find such social-psychological foci As "the roles of

members of the family," "interdependence and interaction\of family

members," and "cooperation and competition among family members, " 'with

the mention of projects, games, filmstrips, and other participation

strategies. Other programs were somewhat more sociolbgieal, with a

focus on comparing families from different cultures (for examplo, Soviet

family, Kibbutz family, Japanese family, northern Nigerian family, and

Colonial family from Boston). Sociodrama and role playing were used in

some programs to help makesuch comparisons more vivid and meaningful.

The other foculion family was at the secondary level in home economics

programs where the emphasis on family living was often linked with

child development, child care, and field work with children, as well

as with projects in studying one's own developmental history. The

ingredients from social psychology in such programs usually included

concepts of socialization, Parent-child influence patterns, and some

emphasis on sex roles.

Focus on social problem;. Many of the programs cantered on the

::
study of social problems

gavehittle evidence of awaren is of social-

psychological ingary into social problems. Some progr s did focus on

such problems as the development of personal prejudice, the personal

dynamics of making value decisions, the role of the peer group in

influencing orientation to problems, and the potentialities of young

people for taking action and coping with resistance to change. °tiler

programs had units on improving human relations as a major social

problem and utilized psychological and social-psychological concepts

along with economic and political concepts. Other programs focused on



conflict as a social problem area and, when dealing with controversial

issues, made use of concepts from social psychology concerning inter

personal and intergroup conflict dynamics, along with concepts from

other disciplines. Some utilized such concepts as ambivalence, aliena-

tion, dehumanization, unconscious defense mechanisms, and socialization

to aggressiveness. There was relatively little f9cus on social-psychological

aspects of strategies for conflict resolution, conflict management, and

negotiation and conciliation.

Focus on intergroup relations. A substantial number of programs

focused on interracial and interethnic relations and many introduced a

multiethnic relations focus. In most of these programs, the social psy-

chology of prejudice and stereotyping and issues of attitude change were

the significant part of the progi4m, often with self-study and survey

inquiry projects. Many of the programs were quite didactic and evaluative,

although others made substantial use of inquiry through role playing,

simulations, field projects, and self -study activities. A number of

projects in this area were quite self-conscious about the "interdisciplinary

approach"--one which uses concepts from psychology, sociology, anthro-

pology, history, and political science, as well as from scientific method.

There was very little identification of social psychology as a separate

area of disciplinary content. One project had the explicit purpose of

"improving interpersonal relations among the high school students of our

city .high schools." It actively involved students in planning activities

for the course and almost all of its content seemed to be based on social

psychology.

Focus on generic human relations. Several curriculum reports

cated a broad focus on all types of human relationships, with such emphasis

as "studying social interaction in order to help students explore their

own potential and develop the skills of responding to the needs of others."

Another program emphasized "accepting oneself, developing personal values,

living with others, friendShips and peer relations, alienation and rejec-

tion, appreciating those who are different ethnically, religiously,

regionally and nationally." Some of these broader programs made inter-

esting use of materials from drama and fiction. They made much more use

of concepts from social psychology than of its active inquiry methods or

the action-research methods of participative learning.

00020
(3.000
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Focus ot. social values. There seemed to lee much interest in value

inquiry as the entry into social studies, particularly at the upper

olomentary evades, getting the learners actively involved in value

dialogs, decision making, and fact finding. These activities wete

often focused on exploring and clarifying value issues related to

problems in the community, intergroup relations, conflicts within the

school culture, and, less often, with value dilemmas in the development

of self identity. There appeared to be much conscious effort to use

good strategies of inquiry method in these projects and there was an

important social-psychological emphasis on awareness of self as a mix-

ture that included rationality, feelings, and prejudices. One very

challenging psychological issue for social studies is how to help young

people of identify with such macro ("at a distance") issues as

"world-mindedness." This was a'very important area of social-

psychological experimentation in some of the projects.

Focus on occupation and life planning. Even though it is predicted

that by 1980 75 percent of the jobs in our society will be human service

jobs, there were very few examples of a curriculum emphasis on learning

about and experiencing people-helping roles as occupational potentiali-

ties. A few projects, however, did provide opportunities for students

to explore human services occupatiLis and to have some field experience,

such as tutoring and leading younger children, with class work focused

on the skills involved in being effective as helpers of youngers, peers,

and elders. By and large, these activities were extracurricular rather

than core aspects of these social studies programs.

Focus on interpersonal sensitivity and relationships. Traditionally

the social studies program, both elementary and secondary, has conspicu-

ously omitted a focus of inquiry on here and now interpersonal phenomena.

However, we found a number of recent elementary projects which did look

at social learning in such a manner. They dealt with interaction situa-

tions in the classroom and in the daily life of the child, centering on

these as the material for study and utilizing observation, role playing,

and story and film episodes. There was considerable emphasis on the

development of positive self-conceptions and interpersonal cooperation,

and on legitimizing the expression of positive and negative feelings.

At the secondary level, we found very limited but important

ler

I.:4i )00 won
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experimentation with the use of the classroom group as a laboratory for

the study of social relations and of such social-psychological phenomena

as individual decision making, group decision making, leadership develop-

ment, clique formation, scapegoatig, and acceptance and rejection.'

Several creative teachers were experimenting with the use of the tools

and exercises of applied group dynamics which have been developed and

used so extensively with adult groups in human relations laboratories.

Self=study was another focus of several secondary programs. For example,

one program stated, "the major objective is forthe teenager to examine

his own values and behavior and those of his peers, and to help him to

set goals that will help him get the most from the teen years."

Focus on communication and discussion_ From those teaching the

humanities at the secondary level, we found a number of curriculum se-

quences focusing on discussion method and communication, with an emphasis

on human interaction and awareness of self. For example, one course can

the discussion process had units for "acquiring awareness of self and

relationship with others," "preparing self to function effectively in

discussion," and developing "membership and leadership responsibilities

and styles of participant behavior." The teachers of this unit had a

background of training in speech departments rather than social science

departments, but were still obviously making active use of the resource

of social psychology.

An interdisciplinary focus. We found numerous efforts t? convert

traditional social studies into a framework of social science education

with a conscious effort to identify and use the resources of the different

social science disciplines. In most cases, the units of study focused

not on the disciplines bet on some particular problein to be arlkyzed,

identifying concepts and methods from the different diiciplines which

were to be utilized in part of the inquiry effort. Teachers were provided

with charts and tables showing the concepts derived from the different

disciplines. Two twelfth-grade courses focused on sociology, social

psychology, anthropology, economics, and political science and had units

that presented the content and methods_of each discipline and some

activities that gave practice in applying the knowledge of the particular

discipline. As far as we know, only one project, sponsored by the Social

Science Education Consortium, has made a comparative analysis of the

riit it) i? 00022
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disciplines, with an effort'to derive core concepts generic to all the

disciplines, as a basis for developing an interdisciplinary program.

(Jung et al. 1966)

Focus on psychology. Kasschau and Wertheimer (1974) have revivwd

the teaching of psychology in the elementary and secondary schools,

indicating that there have been two major types of emphasisthe fos-

tering of mental health and positive psychological growth and the

discipline-centered emphasis on psychology as a science, taught in much

the same way as an introductory psychology course in college. There is

nc need to review the extensive analysis of these two co-authors. The

major point to be made here is that the teaching of psychology with

these two orientations has tended to select concepts from individual

and personality psychology, on the one hand, or, when taught as a

discipline-centered course, has tended to emphasize physiology and

individual and experimental psychology rather than social psychology.

Social psyChology has received relatively minor emphasis in most of the:

psychology courses which have been reported, as well as in texts and

other published resource materials.

Focus on social psychology and group dynamics. We found throi, pto-

grams in this category: one, a laboratory course for upper elementary

students with social psychology as its framework; the second, an elective

course in social psychology at the high school level; and the third, a

course which focused on group behavior and group dynamics with an cm-
I

phasis on observation. In each of these cases an effort had been made

to derive core concepts of-the discipline as a basis for organizing the

learning activities and to give emphasis to the methods and tools which

had been deviloped by social psychologists and adapted for use by

students.

This will give the reader a brief overview of the variety of curric-

ulum contexts in which the content and methods of social psychology are

cuOtently being utilized in elementary and secondary education. In such

a rapidly developing field of educational innovation there are no doubt

other foci and types of utilization which we have missed. At this point

we would like to make a few observation,. about some of the problems of

utilization of social psychology suggested by our review of these

projects and programs.



risoftSceleProtleriolo_gy as Content, in Curriculum

PIA4mbly the most serious prohlvm In that the concepts, tvseotc

qeneraimations, and methods of they discipline have not boon prolu,d In

any depth by curriculum developers. Consequently, developers have not

been in a position to select the most important resources of the

discipline. Rather they have utilized in a piecemeal 'fashion whatever

concepts seemed appropriate to their curriculum focus, such as family,

community social problems, or intergroup relations.. As already mentioned,

in only one project was there an effort to systematfCally derive the

core concepts, generalizations, and methods in order to assess the nature

of the resources available for curriculum development work.

Another related problem is that few if any of the projects seem to

have developed a conceptual framework within Which to orient the units

of study and the designs for inquiry. An example of.this type of frame-

work is presented by Fox and others in their. Social Science Education

Consortium publAtiOn A Framework for Social ,gcivnce Education (1473).

Their framework, reproduced on page 17, is an example of an attempt to

organize the dimensions of social psychology and related disciplines in

such a way that curriculum units can be developed and evaluated in rela-

tion to the core concepts, core methods, problem priorities, and desired

outcomes of the curriculum activity. We believe that this exemplifies

the type of analysis which must be done if the resources of the social

sciences are to be effectively utilized in curriculum development

activities.

Another conspicuous lack in almost all of the projects which utilize

social psychological concepts and principles is the absence of any sys-

tematic training in the use of the basic inquiry methods of social

psychology. we believe it is even more important for curriculum content

to stress competency in utilizing the methods of social psychology than

to focus on the research knbwledge and concepts generated by the scien-

tists. Although there is a growing interest in getting participative

.inquiry activities into the curriculum, there is still very little effort

to place a value on development of the skills of creating and using the

basic tools of good inquiry.

This lack of focus on the "methodological curriculum" has tended to
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produce a great many didactic and "programmed" learning activities rather

than genuine self-directed inductive inquiry projects in which students

have generated search questions and procedures for fact-finding.

in a discipline which has been developing as rapidly as social

psychology, it is natural that elementary and secondary teachers will

not hlvo, received very adequate training during their preservice educa-

tion programs. It is natural, therefore, that they would feel somewhat

'cautious and inadequate about using the concepts and inquiry methods of

the discipline. It seems unfortunate that many developers have paid

little attention to the teacher education aspects of the various curric-

ulum packages and materials. It is our observation that once the teachers

find out how involving and meaningful social-psychological inquiry activ-

ities are for the students, they will become ready and eager for signif-

icant inservice learning opportunities, particularly opportunities for

active learning projects similar to projects which they will, hopefully,

offer their students.

(3ule 4uwestions for incorporating Social Psychology into the Curriculum

At the elementary level. It seems to us that the most effective

social-psychological resources are relatively small units of study rathox

than total curriculum sequences. Therefore, teachers should be encouraged

to find and try out some "mini-packages." In this way teachers are able

to move cautiously in giving up their "tried and true" methods. They

have a chance to assess the reactions 414 their pupils to new types of

activities--ones which help students focus on why we behave toward each

other the way we do, and encourage them to make direct observations of

group life and conduct little inquiry projects with interview schedules

and observation check sheets.

One of the most important orientations to be adopted by teachers is

the attitude that they will learn along with their students, rather than

feeling that they must be "the expert" before they will risk entering

into a curriculum activity. From our experience, one of the most moti-

vating types of social-psychological inquiry activity is for students to

become involved, in work with younger children, such as in the Cross-Age

Helping Program, and to use these experiences as a basis for collecting

data, drawing generalizations, and converting their findings into actions
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*Tether than responses on tests. (Lippitt et al. 1969) The use of

trigger tapes, or trigger films, or trigger role-playing episodes as a

springboard for inquiry into the causes of social behavior is anotho)

vely effective ,ype of design for social-psychological learninq pro wets.

At the secondary .level. There is a wide variety of options to be

explored here. Many have been indicated in our earlier analYsis.

Exploring and trying.out the various types of people-helping roles ,t1s

an occupational exploration is one of the most exciting undeveloped

opportunities in the secondary curriculum. At the present time there is

so little opportunity for students to explore some of the major types of

occupational activities which they will be considering and making deci-

tons about in a few years.

Role-taking and simulation activities represent another great

ote
4

ntiality. At the present time very few of the simulation packages

on the market focus on social psychology, as contrasted to'sociology,

economics, and political science. Utilizing social research methods

in inquiry projects is another one of the highly-motivating ways to

explore the behavioral sciiince disciplines in the high chool. The

many issues and traumas of operating in the peer culture and finding

).)
4

one's interpersonal idenilty point to the use of social psychology to

help students develop inquiry projects focused on exploring, evaluating,

and experimenting with their own interpersonal relationships. There is

also a great challenge to get much more social-psychological content

about group and interpersonal process4-into the curriculum--content

focusing on economic and political behavior and institutional, community,

and national life. Many of the most interesting and challenging problems

in these areas are social - psychological and can be studied by developing

meaningful inquiry projects which make use of field work in the

community.
11. .

With this brief survey of current sends and potential opportunities

for the use of social psychology in the curriculum, we must move on to

some oi the other equally important foci for application of social-

psychological knowledge and to the functioning of elementary, and

secondary education.
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Applying Social Psychology

to Instructional Leadershi) in the Classroom

Phenomena of the Classroom Leadership Situation

From the per,pectives of their discipline, what are some of the

troublv!lome things social psychologists see as important aspects of ihe'

instriklional leadership situation in the classroom? Here area a few

of the elements:

1. a leadership role coercively injected into the group by the

institution,

cross-generation communication issues,

3. non-voluntary membership in the group,

4. imposed grouping decisions as to who will be with whom to make

up the composition of the group,

). externally assigned work tasks,

6. often meaningless and always imposed evaluation procedures for

assessing achievement,

7. similar work assignments and expectations for all members of

the group,

unclear definitions of success and'lack of meaningful rewards

for success,

9. uncomfortable working environment, and

10. collusive,anti-teacher cliques.

One could go on with many additional observations, but these should

be enough to indicate the perspectives of social psychologists. Given

these, what are some of the implications for action--or for intervention

as the social psychologist might label it?

Implications for Improving the Effectiveness of Instructional Leadership

Roles

If the imposed adult classroom leaders were well informed about some

of th' findings of social psychology relevant to the phenomena listed

above, they could take)action steps such as the following:

1. identify and acknowledge the peer leadership in the classroom

social structure and work out designs for collabOrating with them in the

leadership of the classroom group. A variety of sociometric tools exist
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for assessing the leadtrship structure. In one classroom group, after

the instructor had utilized such a tool and identified the leadership,

ht' invited the top three student power figures two of thvm actively

anti-estab ishment) to meet with him and made the statement t "The

school a tfinistrators and the Board of Education have said I'm supposed

to be a leader in this classroom. I know from our survey, as I'm sure

you do, that you are important leaders in this group. Could we consider

what kinds of things the four of us could do as leaders to make things

work better for everybody?" With this legitimization oftheir leader-

ship, the student leaders were free to cane out from "underground" and

proved ready and able, as student leaders have in many situations, to

work collaboratively on planning for the welfare of the total group in

working out meaningful and interesting activities.

2. Recrtflm2iLptizethatsocialirnustbeatwo-warocess.

Unless the class members can feel they have a significant role in plan-

ning and decising making, they are not likely to become highly involved

and committed to carrying through the learning tasks. If the goal

feels external to them, it will not be a very significant source of

direction and motivation. Therefore, the effective instructional leader

finds a wide variety of ways to involve the total class in planning and

decision making, and to utilize volunteer steering committees and group

representatives to make the planning more efficient, and to develop peer

leadership in order to help distribute leadership responsibilities. The

total amount of student energy devoted to learning activity goes up

dramatically when such processes have been meaningfully executed.

3. EA.ctsofleearEirl)rovideotionalctlactivitiesandsrou

memberships. Many of the problems of required activities and non-

voluntary membership in the classroom group can be managed by the

creative development of personal decision-making options in the choice

of activities and of work partners for carrying out learning projects.

Each subgroup can either delegate or choose its leadership and the

leadership responsibili y should be clearly understood and, accepted by

peers. The teacher can then function as a consultant to these peer

leaders.

4. Jointly assessment procedures.

Sometimes Yearning goals and contracts should be individual; sometimes
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they need to be a collective decision and responsibility of the group.

In either case it is social-psychologically sound to insure that the

criteria fox successful accomplishments are mutually agreed on and that

the eriltststIMVI; I or evaluating such accomplishments arc t1 ear. in many

such situations teachers and students have been excited to discovey that

the achievements they re illy value are the development of skills rather

than the ability to "give it back" on a test. Many ingenious ways for

assessing the development of competence have been collectively agreed on.

5. Celebrate progress. The single most effective support for

maintaining motivation to work on learning tasks is the clear recogni-

tion that progress.isjoeing made, which means that steps toward-a goal

have been defined and stages of progress can be identified. When teach-
.

ers and students can mutually recognize and celebrate this movements

there is a, great enhancement of motivation and of supportivelnterpersonal

relationships.

6. Pay attention to the physical and social ecology of work.

Effective learning usually requires intensive interaction in small groups

or throe to five. Therefore, grouping decisions are some of the most

important decisions an instructional leader makes in designing an effec-

tive learning sequence. Various criteria for subgrouping are relevant to

various kinds of learning activities. Sometimes the relevant grouping

is in terms of the variety of talents, skills, and levels of sophistica-

tion that are needed to make a good work group. Sometimes it is purely

a matter of optional interest choices. Other times it is in terms of

who can best represent the total group in carrying out some inquiry

mission.

For such subgroup activity to be carried out productively, the

physical ecology of the work space is very important. Can chairs be

easily clustered? Are the work tables far enough apart so that groups

do not interfere with each other? Are there places where subgroups can

go to do work if they are going to make quite a bit of noise, such as

making a tape recording ox ;fanning a role-playing episode?

7. Periodically review the process of work. If the group members

are to become interested in and committed to continuing the effective-

ness of their work and their collaboration, it is important to use data

collection procedures which will provide feedback to the group or the

t0100130



subgroup. Such feedback will toll the members how well they are doing

.111t1 qivo them an opportunity to consider ways of improving the oftev-

tivvness of their collaboration. A wide variety of tools for A'on-

duk:ting such brief "process stop sessions" have been developed by

social psychologists.

These seven recommendations for action are a sample of the types

of implications from social-psychological research that can be drawn

and utilized to cope with some of the crucial phenomena of instruc-

tiorlal leadership indicated earlier. A closely related set of phenomena

are noted in the next section.

Applying Social Psychology to the Functioning

of the Classroom Peer Group

laofl'eePhenomeronilaearninGrou)s
So'cial psychologists find it very important to look at the class-

room group as an example of a peer group which faces certain problems

and opportunities for development and must cope with various kinds of

issues of group operation. There is the important fact that the class

group is supposed to facilitate the individual learning of each member.

This makes it quite different from those task groups which have a single

product as the goal of the group. What have social psychologists dis-

covered to be important issues about peer group functioning in the

classroom?

1. It has been remarkable to discover that in many classrooms the

majority of the students have the notion that "helping each other" is

connected with the notion of cheating. They have been taught by their

socialization into the educational system that helping each other is a

negative thing.

2. Students' failure to help each other is also attributable to

family experiences with sibling rivalry, as a result of which classroom

peers Lend to have a competitive posture about educational work tasks

rather than to see collaboration as a desirable pattern.

3. In many classroom groups there is a tendency for impulsive

anti-learning and anti-teacher students to gain great influence as'',.

leaders because the other students maintain a "cbllusion of ignorance"
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about their feelings toward these rebels. Each student assumes that the

others are supporting hnd'sanctioning such behavior and that therefore

their own negative feelings must be in the minority. Actu.11y, question-

naires very frequently indicate that most of the students feel neqative

toward such anti-teacher or anti-school behavior and would like to see

it reiectec; but fear to take the initiative because of their assumptions

about the way others are feeling.

4. Peer leaders often feel frustrated by the lack of recognition

and their leadership by the adult powe. figures. They, therefore, tend to

become rebellious, rather than collaborative.

5. Much of the normal communication between group members which

would support group development is blocked by the routines and demands

of the adult classroom leadership.

6. There is also commonly a great deal of blocking by adults of

affective subgroupings, such as clusters of boys and girls who like each

other or subgroups which are compatible in other ways. Adult leadership

tends to distrust or fear such subgroupings and therefore rejects and

drives underground many of the patterns of potential collaboration which

exist in the group.

Implications for Coping with Peer Group Phenomena

1. Identify and recognize the unique individual resources of each

classroom member. Every member of a classroom group has certain unique

background experiences, knowledges, skills, and contacts with resources

that are relevant to various types of classroom activities. In some

classrooms the group has developed an interview schedule for finding out

"who is good at doing what." In one fifth-grade classroom, students

paired up to interview each other and then compiled a list of individual

resources which were posted on the wall as a directory of "who's good at

what around here." This recognition of individuality and legitimization

of the importance of personal resources as a source of contribution and

influence in the group usually has a very significant influence on self-

evaluation and the motivation to be an active contributor and learner.

2. Establish procedures for inter- eer resource use. A directory

such as indicated above can become the basis for a very active program

of peers seeking help from each other. The objective of the instructional
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leader is to develop a group norm which considers seeking help from a

fellow cla'ss member, a sign of strength rather than weakness. The

amount of teaching and learning that can happen with this type of

mechanism is fay greater than the limited resources that a single

teacher can give.

3. Develop the group's own mechanisms of critical and supportive

feedback to its members. Often much of the energy of a potentially

good teacher must go into efforts at social control and close supervision.

The classroom peer group, even in the early elementary grades, has the

potentiality for collaborating on the development of its own norms con-

cerning desirable and unacceptable group member behavior. They can

decide on approp,:late procedures for giving critical feedback and

imposing apprOpriate sanctions; and they can give supportive positive

feedback.

4. sfo'rresponsiblep noritsurouactivitDevelo. The rewards
of the subgroup work pattern are so great that the classroom group will

be ready and able to arrive at their own norms about the responsibility

of the subgroups for carrying out projects, providing their own leader-

ship, asking for help from the teacher as a consultant when needed, and

meeting deadlines. Because of the special interests or work style of

some class members, the appropriate subgrouping may sometimes include

"subgroups" of a single individual.

S. Encourage subgroups to choose their own leadership and make

their own division of labor. Every group needs to face decisions when

selecting representatives wht3 will be most appropriate for carrying out

certain tasks in the intereiti, of the group. Letting subgroups select

their own leadership and make their own decisions about the division of

labor are critical aspects of effective peer group development.

6. Ado t the role of consultant Teachers can greatly facilitate

the'learning process if they period ally take the role of consultant to

the group, helping it to struggle wi impulsive immaturity, to develop

skills in goal setting and conflict re olution, and to cope with the

frustration of work achievement. If tea hers become consultants on work

strategies and on the interpersonal processes of group functioning, they

will greatly enhance the quality of education.

We hope this provides helpful examples of some of the ways in which
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phenomena and drawing implications about effective courses of action which

make the teaching-learning process more productive and exciting. Leaving

the classroom, we will now turn to a fourth area for applying social

psychology to the educational system and look at some of the phenomena of

faculty leadership and staff development.

Utilizing Social Psychology to Improve Staff Development,

Staff Functionin , and the Role of the Administrator

Some Phenomena of Interest to the Social Psychologist

The social psychologist is very interested,in the fact that all small

classroom groups are embedded in a larger systeM--the school building with

its staff and many operations, including a distinctive leadership and

government system, as well as a relationship to other school buildings

and to the total system. Some of the phenomena which social psychologists

have observed and explored in the operation of building leadership, faculty

functioning, and total school operation are ttl following:

1. Although the faculty members work in close proximity to each

other in their classrooms, cope with many of thd same educational problems,

and explore similar educational problems and educational practices, there

is minimal communication between faculty members about their teaching

practices, and very little exchange of experience and sharing of experi-

mentation. Social psychologists have discovered that there are many

restraints felt by teachers against "blowing their own horn" and many

restraints among colleagues about asking each other for help.

2. There are strong negative forces against working together in

various kinds of team teaching patterns. Typically, the skills of teaming

up and collaboration seem to be lacking.

. Although there is much discussion of individualizing instruction,

there is remarkably little sharing of information between colleagues from

one year to the next about individual' students and their needs. In addi-

tion, the appropriate designs for individualizing student learning oppor-

tunities are lacking.

4. Observation of faculty meetings indicates very low involvement

and participation in the meetings and in general a negative attitude
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toward time spent in such meetings.

5. There is also a very negative attitude about being involved in

committee work since staff feel that it is a very low ptiority or oven

e waste of time.

6. Observing the role taking of principals, it is noted that a

majority of them prepare the agenda for staff meetings by themselves and

demonstrate very little orientation toward or skill in leading discus-

sions, stimulating participation, or using subgroups.

7. Although many, even a majority, of the staff may feel quite

critical of the leadership role of principals and wish they would change

their behavior in a variety of ways, there is a conspicuous lack of

staff initiative to give feedback to the administrator or to volunteer

to share responsibility for various activities.

8. The teachers, in fact the total staff, indicate very little

enthusiasm for seeking out and utilizing inservice growth experiences or

for becoming involved in planning professional development programs for

themselves. Their attitude seems to be that-having completed a preservice

educational program and having been certified is equivalent to "having

passed the test."

9. Principals tend to see themselves as overburdened administrators

rather than as consultants to their staffs on professional educational

problemA Their staffs tend to see them as evaluators and office workers

rather than as supportive colleagues and consultants.

10. There tends to be an active collusion between administrators

and their professional staffs to resist the involvement of parents in

the school program and to be negative about the utilization of volunteers

in the classrooms.

This is a small sample oU social- psychological observations and

data from various inquiry projects into staff functioning and administra-

tors' roles. What kinds of suggestions for action can we derive from

social-psychological experimentation? A few are listed below.

Some Implications for Improving Staff Leaders$i,p and Operations

1. As in the relationship between students and teachers, it is

also crucial to institute two-way feedback procedures between principals

and their staff members. There are a number of tools available which
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make it possible for principals and theii staffs to periodically give

feedback about perceived strengths and weaknesses and to make suggest ow;

for dtsirably changes. The discussions growing out of these data iltp-

vides thy 16ajor basis for developing both staff morale and support to

an effective and accepted leadership role.

2. In buildings where it has been tried, one of the most successful

supports for staff development and relationships is to institute a regular

program for "ex:Change of practice sessions." Through such a program

faculty- members, working in small groups, can identify the resources

which they have to share (for example, successful teaching, supervisory,

and counseling practices) and utilize an interview and documentation pro-

cedure so that practices can be. quickly documented and made available to

everyone. before instituting these sessions, however, it has been found

necessary to work first on the issue of restrained communication in order to

establish group norms for open communication about professional practices.

3. Concern for the year continuity of a child's learning
it

experience has led to the scheduling of teacher conference p(xriodi in

the spring and the fall. By consulting each other during these petio&i,

teachers can pass on information about individual learners and insure a

continuity of learning opportunities for some of the students who are in

need of such understanding and support.

4. Faculty meetings need to be carefully planned in order to become

a vital part of building operation and staff development.' They can be

preplanned by a rotating agenda Committee. Every meeting should include

periods of subgroup work on various agenda items, and every agenda for

the one to one-and-a-half hour staff meetings should include a thirty-

minute period focused on some kind of professional development activity.

5. Committee work should be done on a voluntary basis; appropriate

credit and rewards should be given.

A 6. The staff can be helped to take active initiative in defining

their own prefeired kinds of inservice learning opportunities; and con-

sultants can be brought into the building to make inservice learning a

part of staff life. In addition, a staff norm can be established which

places a high value on the use of available human resources to improve

the quality of educational experience. As a result, there can be an

active cross-age helping program in the building--one which adequately
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trains older students to work with younger ones on a voluntary basis.

Also there can be an active use of parent volunteers and developmeyt

of special programs for recruiting and training elders to providv !,(AtIt.

unique relationships with the pupils.

This is a brief sample of the derivations it seems appropriato to.

make from a social-psychological analysis of the typical school situa-

tion with respect to leadership and staff relations.

Develo1 in9 an Effective school Climate

with Social -- psychological Resources

The total school climate and operation of the school building com-

munity involve considerably more than relations within the classroom

and relations within the faculty group. The total community of the

building must live together and work together harmoniously and produc-

tively, with effective leadership of the operations. There are a variety

of phenomena of school climate which have been of interest to the social

psychologist.

1

Illustrative Social Climate Phenomena

1. One of the first things noted ls that there seem to be sovtal

separate and relatively unrelated governance activities. One is the

student council, another is the faculty council or executive committee.

Still another is the school administrator, who works on plans and deci-

sions alone, or only with personnel from the central school administra-

tion office. The student council sees itself as being impotent and

having little relevance to important decisions and activities. The

faculty is not organized as a planning and decision-making group and

also feels quite impotent. The principal tends to feel very much alone

in his decision making or only relates to the central office as a source

of influence on such decision making. In general, there is very little

linkage between these "centers of governance" and nobody feels very

potent.

2. Lookin'3 at the student council, we find that typically the

wrong students have been elected. This means that those students who

occupy genuine positions of influence and opinion making are not the

tAt)bilt7
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ones who are elected--or try to get elected--as rlipresentatives and

leaders of the student council.

3. There are few or-no student-faculty committees. Even ad hoc

task forces lack student involvement.

4. At least once a week there are mass assembly meetings of the

student body. There is typically very little design, if any, for getting

active participation of the students during these meetings or for witing

them involved in any type of problem-solving concern or activity.

5. The whole program tends to-separate and-segregate the students

of different age levels, as well as to inhibit faculty collaboration.

6. There seem to be no clear criteria as to what should be regarded

as significant evidences of productivity in either the learning process

or the action taking. It seems clear that the building's population is

able to celebrate sports victories but has no basis or tradition for

celebrating achievements of learning and action.

Improving School Climate

1. It appears crucial that the major governance of the school

building should be a decision-making and planning council with represon-

tation of students, teachers, administrators, and parents. The principal

would function as the leader of this yroup, and feel responsiLility for

helping it pose questions, collect facts, make decisions, and take action.

2. The principal makes ;systematic'use of informal consultant panels

of the key opinion leaders within the student body and of the influential

figures within the faculty. The identification and utilization of the

real inflUentials provides the basis for feedback and for two-way communi-

cation between the administrator, the student body, and the faculty.

3. A very important emphasis is placed on planning the learning pro-

gram, both at the level of the classroom and at the level of the total

building. At the building level, there is a joint planning task force

composed of volunteers and elected representatives from the student body,

the faculty, and the parents.

4. The total meetings of the building--the assemblies--are active

participative workshops that are well planned and designed by a planning

committee which includes students, faculty, and the administrator. These

assemblies are usually a combination of stimulating new input from outside
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resource persons and serious "implication thinking" by subgroups of

three to five who think about the new input and feed in their ideas and

conclusions.

5. The total builang has-clear cut goals for the year and there

are total building celebrations as progress is made and goals are

achieved. The. total building community image of itself is that "we are

a productive and progressive school and we have a lot of fun working at

this together and always experimenting to discover ways to improve."

Applying Social Psychology to the Development

vdOerationofteSchoolCorartmiunt

A social pSychologist is vitally interested in the w ys in which

the "significant others" in the life of a child impinge constructive

or non-constructive ways on the child's development--thei interaction

patterns and their collaboration or"non-collaboration with each other.

The school community certainly extends beyond the school building, if we

include all, those individuals who have an interest in the child's

learning success at school and an interest in the kinds of attitiAis and

values the school is teaching and reinforcing. Let us look at somp of

the phenomena which are of interest to social psychologists as they look

at the operation, of the total school community.

A Look at the School Community

1. in spite of its name and objectives, we note that there is

conspicuous absence of teachers frOm P.T.A. meetings, and a resigned

acceptance of this absence, with negative feelings, on the part of

parent participants. Of course, only a very small percentage of parents

participate.

2. Very few teachers have ever been invited to the homes of their

pupils. Some are quite angry about this and others say that they re

glad it doesn't happen because it would be such a bother.

3. There is an almost complete lack of asking for volunteer work

from parents, except for such occasional routine roles as providinq

transport ion for a field trip.

4. survey of after school activities reveals that students and
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parents 'very seldom have any significant discussion about the learning

tasks which students are supposed to work on at home. some parents would

like to be involved but are afraid to take the initiative. Others feel

that it is "none of their business."

5. When there are rumors of parent-teacher meetings about activities

at school, some students express great apprehension about the dangers of

parents and teachers getting together, saying "I'll bet it would make it

a lot tougher for us if they got together."

k). When children distinguish themselves, people at school are likely

to attribute the success to a good school; but if children get into any

kind of trouble, these same people are likely to attribute this to "a bad

home."

7. There is an almost complete lack of dialog among administrators,

parents, and teachers about how to deal with their joint resporbiIities

and problems, such as motivating children, supporting work at school,

preventing rejection between peers, and supporting school work at home.

8. The increasing population of elders who no longer have children

in school tend to vote against school financing and are quite negative

about the school program.

Some Derivations for Dealing with These Phenomena

1. There is excellent participation in the annual fall planning

institute of the edlIcatioilal community, in which parents, teachers, board

members, administrators, and older students are involved. In mixed groups

they workon defining important goals and on ideas for implementing these

goals.

2. A wide variety of joint forces are involved in working on various

implementation projects. Student volunteers are actively involved in most

of the task forces.

3. At a parent-teacher meeting, a panel of parents apd teachers are

starting a"trigger discussion" on appropriate patterns of social rela-

tionship between'parents and teachers. There is a very active expression

of feelings about "not being invited into homes" and members of the

audience pick up the discussion after the opening trigger dialogue.

4. The building has a volunteer coordinator of volunteers who have

been actively helifing the teachers identify what their needs for volunteer
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help are and actively recruiting among the'p,irents and other community

people. There is a particular interest in rucruitinq and utilizing the'

eldcirs who have time, wisdom, and interesting hobbies and 'who nt,(,d tu

feel invulvod in the school, its program, and its fate.

5. Each semester there is an active, individual conferee of

parent, teacher, and student about each student's progress and goals

for improvement.

6. Regular weekly seminars are conducted for parents by teachers

on "how you can help at home," and weekly seminars are conducted for

teachers by parents on "clues we've gotten from our children that might

help improve the school program."

This is a brief sample of implications for action that derive from

a social-psychological analysis of the dynamics of the school community.

Building th Socialization Community

with Social- Psychological Resources

Some Observations on the Socialization Community

By the socialization community we mean all of the professional and

non-professional workers in the community, as w,,11 as their atiencies and

organizations, which regard the rearing, educating, protecting, omplwinqs

and health of-children and youth to be a part of their responsibility

--and function. In our paper "The Socializing Community" (Lippitt 1913),

we identified ten different sectors .f the community that exercise an active

influence on the growing-up process. They include formal education

agencies (public and private), the churches, the recreational agencies

serving children and youth, the legal enforcement and protection agencies,

the therapeutic and rehabilitative services, the employers of youth, the

political socializers, the parents, and older members of the peer culture.

Looked at from this perspective, the school is only one of the many

interest groups in the unity that have some responsibility for the

learning activities and op rtunities of the young as they grow toward

mature community citizens ip.

Social psychologists have observed and analyzed the function and

interrelations of the parts of the socializing community. They have
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noted a number of phenomena which need to be dealt with in rrovidinq

high quality environment for the development of children and youth.

1. Many of these agencies and groups compete for the time of some
4

of this 1111dren and youthparticularly upper- and middle-class youth--

and ignore other 'lard to reach" populations, usually passing thQ buck
1

by attributing the responsibility for working 'with that population" to

other agencies.

2. The professionals and the laymen in the different socialization

sectors have quite different models in mind of what young people should

become, how to help them learn and grow, and how they should behave.

3. Interviews with the leadership in the various sectors reveal a

great lack of knowledge of the various resources and programs of the other

agencies and groups.

4. There is a serious lack of coordination of programs, much dupli-

cation of :services, and a pattern of non-cooperation in regard to the using

of common physical resources, common budget resources, and the human r-2-

source pool of volunteers.

5. The sectors tend to compete for the available limited funds

rather than collaborating in making a case to the community and society

for a more appropriate allocation of resources to the rearing and educa-

tion of the young. The 4conomic and political leadership and the general

public must be influenced to change their priorities, since rearing, edu-

cating, and physical well-being of the young in our society receive a

much lower priority than in many other societies.

These and other similar observations and analyses lead us to a num-

ber of social- psychological derivations.

Some Derivations and Implications for Action

1. Almost all of the youth-serving and educational agencies and

organizations have policy boards made up of key citizens of the community.

There should be a coordinating council of board representatives and another

coordinating council of professional administrators from the various agen-

cies and groups to work together on consistent policies, programs, and

plans for the education and development of the children and youth in the

community.

2. In one community that explored the pocsibilizies of coordination

A
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there was a monthly meeting of the professionals and volunteers working

directly with young people (including teachers, counselors, big brothers,
4

Sunday School teachers, club workers, and employment officers) to ex-

change successful practices with each other. They developed a very suc-

cessful inventory of creative, successful practices for helping children

and youth grow up.

3. There needs to be an annual interagency planninq and rovevw

conference to evaluate collectively the progress of the irograms and

their coordination and to project plans for the future.

4. A coordinating volunteer bureau needs to be developed to re-

cruit, train, place, and support volunteers working in all, of the youth-

serving and youth-educating agencies, including the school system.

5. A directory needs to be developed and maintained that lists all

the programs and services available for children and youth.

6. The superintendent of schools is one of the natural leaders to

take initiative and responsibility for the development of such coordi-

nating efforts. Instead of formulating the question as "what kind of

help and collaboration do the schools need from the community," the ques-

tion needs to be formulated as "how can the school join with other pi'e'r

atlencies and organizations in the community to create an effeetivo coordi-

nation of a high-quality program of services for children and youth in

the community?"

Apylying Social Psychology to the /nservice Development

of Educational Leadershizin Elementary and Secondary Education

Key Elements of Inservice Staff Development

Before scanning the 40 reports on inservice training programs and

activities retrieved through ERIC, we listed what we believe are some of

the key elements of inservice staff development from a social-psyt:holoqicaI

point of view. Here are the ones we listed:

1. The training effort should be focused on peer groups, clustern,

or staff units rather than individual trainees. The reason for this

derives from data about the critical importance of peer norms and rela-

tionshipeas supports for attitude and behavioral change. When attempting

to implement innovative educational practices, trainees need help to
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overcome the restraints associated with taking risks and deviating from

peer norms and practices.

2. If possible, the training program should include all the webers

of the educational team who impinge on the activities and environment of

the students. This of course includes volunteers, para-professionals,

specialists, and building personnel, as well as regular professional

teachers. This is ,seeded because of the inconsistency of input, attitwies,

and values from ddfferent adult socialization agents in the child's envi-

ronment--one of* the critical problems for young learners and one of the

factors which:resuits in rejection of adult influence.

3. The content of the inservice learning program should focus on

integrAting personal development learnings with professional role skills

and the commitment to experimental, innovative performance. An important

ingredient of all such inservice designs would be opportunities for

behavioral skill practice that allow the trainees to try out in a safe,

non risk-taking environment the behaviors needed to actualize and imple-

ment the ideas and values acquired in their training activities.

4. The inservice training activities should not he discrete ovent!s

but . sequence of activities and events related to each other which ilive

a continuity of support and opportunities for tryinc out learnings in

between sessions.

5. The leadership of the inservice training program should be a

combination of inside and outside resources developed as an inside-

outside training resource team.

6. The inservice trainees should be actively involved in setting

the goals and defining the priorities of inservice training activities.

7. The program should include periodic evaluation of the utiliza-

tion of learnings and identification of additional needed professional

development opportunities..

8. The program of inservice training opportunities should be a

combination of voluntary choice and built-in professional time which is

a part of the regular work day. inservice training activities should

=Opine ingredients ,of "company time allocations" and personal time

devoted to professional growth commitments.

9. The budgeting for inservic-, i.raJ.ning should include a "trainer-

of-trainer 'program" so that there is e . ign for continuous inservice
A

1-,PRR44
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training of key personnel in the system as members of an inservice

training team.

obst,tvations on Current Inservice Tr.lining Activities

Wo recognize that the sample 01 40 inservice traininq projecis

sitivities reported in ERIC is probably not representative' of tilts tirea1

range of inservice training activities currently used in school systems.

But from our knowledge of this larger variety of activities, it is our

impression that the ERIC sample is more innovative and more oriented

toward the utilization of social psychology than the majority of the

programs. In terms of the criteria listed above, the following observa-

tions of a few current training activities seem to be quite crucial:

1. The focus of almost all the projects is on individual teachers

rather than staff units or other types of teams.

2. Although there is a strong interest in adding more social-

psychological ynntent and materials about human relations, they tend to

focus on either personal growth, teaching skills, or -ame particular area

of content. There is very little evidence of integrating these three

foci.

3. There is also very little evidence of providing opportunities

for behavioral skill practice as part of the training activities.

4. We found no example of programs focusing on the training of

pars- professionals or volunteers, or of educational teams including

volunteers and para-professionals along with professional staff members.

5. There is a tendency for a program to focus either on diagnostic

sensitivity and skill (for example, training teachers to use Flander's

interaction schedules) or on concepts and information. There is very

little indication of a focus on problem-solving efforts, integrating

diagnostic training with intervention decisions and implementation skills.

6. The training programs tend to be "one-shot" focal events, such

as workshops or institutes, rather than designs for continuity with

follow-up and periodic renewal activities.

7. There seems to be a primary dependence on the use of outsidt:

trainer resources rather than on the utilization of outside-inside teams.

There is very little evidence of a planned development of internal staff

trainers at the level of the central school system office or at the level
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of school buildings.

It seems quite appropriate to generalize that only a relatively small

amount_ ut the knowledge from applied social psychology abour condition:1

ant doignzi for professional development is being applied to the inst'rvire

training activities of school systems.

Implications for Improving Inservice Training

1. A major source of motivation to become involved in continuing

professional growth activities derives from personal involvement in the

setting of program goals and professional development goals and in the

setting of the criteria for evaluation of performance. Therefore, a

critical ingredient of every inservice training program should be personal

involvement in goal setting and evaluation criteria.

2. Because the school building is the key functional unit of the

school as a social system, the building should be the focus for planning

and designing inservice training activities. Developing a resource team

to design and give leadership to inservice professional growth activities

is a top priority. This, team should include the best resource person or persons

available from outside the school system who have training in applied

behavioral science and resource persons from the inside who have time

and responsibility allocated for inservice training activities. A

desirable objective, sorely needed to spearhead and maintain a profes-

sional development program, would be to create a professional development

team in each building as the 'resource for leadeTship, coordination,

diagnosis, and feedback.

3. The continuing inservice development program needs to include

orientation and practice in selecting and using resource persons and mate-

rials which all participants can define or are helped to define as rele-

vant to their own development needs. A good inservice development pro-

gram will develop a directory of the available resource materials and

persons which have been discovered to be relevant to the needs of the

staff members. It is particularly important that these resources include

materials which provide the trigger for skill practice and strategies of

innovation.

4. Opportunities for individualization of instruction are just as

important at the staff development level as they are at the level of
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classroom learning. Therefore, it is important that the design for

inservice learning include opportunities for a variety of optional

interest groups to have continuing projects of personal and professional

development with whatever resource persons and materials are needed to

support their activity.

5. The support for continuing motivation and effort are cruvial to

any program of staff growth and development. This involves the utilizA-'

tion of Luch crucial social-psychological principles as group decisions,

commitments to peers in regard to one's growth, stated objectives, time

commitments, and a system of recognition for progress and significant

effort. A program of evaluation and feedback, periodic renewal sessions

with resource persons and materials, a supportive peer group, and the

motivation that comes from a sense of personal growth and growing

satisfaction with the significance of the self as an,important contribu-

tor to the lives and fate of others are all elements which will support

participation in and use of the program.

6. We have already mentioned that a design for,continuing exchange
-10

of innovative practices and a sharing of failures and successes in experi-

mentation is one of the most important ingredients of a continuing profe

sional growth program. This requires the utilization of some of the

tools which have been developed for intervi.ewirg a»d for documentation,

identification, and evaluation of innovative educational practices in

teaching, administration, counseling, or any other major role function.

7. To deal with the important problems of "vertical communication"

between staff members of different levels of training and responsibility,

another crucial element of inservice training design is development and

support of "vertical educational service teams," such as a classroom

teacher and the team of para-professionals and volunteers who together

have the responsibility for delivering educational services to the same

group of young learners. Leadership training for the team leader and

team training'' for the total team represent some of the most critical and

rewarding ingredients of a vital staff development program.
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iTplying Social psychology ts, the Educational Tasks

of Long- and ,Short -Range Planning

most planning for the future in education, as well ,n; in othvl Junc-

tions of society, tends to focus on economic trends and projection:: 01

technological developments. Relatively little attention is given to

'projecting changes and trends in areas of social-psychological develop-

ment. Therefore, we would like to illustrate four examples of projec-

tions that many futurists agree on and that require the application of

social psychology in educational planning in order to deal creatively

with these directions of change and development.

Trend 1: Occupational Changes toward Human Services Careers

Several studies of the future predict that current occupational

trends will continue toward more and more service jobs--those providing

services of various kinds to other human beings rather than relating

primarily to machines, the soil, or other parts of the physical and

technological environment. The predictions are that by 1980, 75 percent

of the jobs will be human service activities. This prospect provides a

tremendous confrontation for the curriculum in elementary and secondary

education. The basic skills required for these human service jobs are

thoso of interpersonal relations and sensitivity to the feelings and

needs of other people. There is very little in our current curriculum

that focuses on th s kind of learning activity, although we do have a

growing number of creative illustrations of the possibilities of devel-

oping curricula in the areas of interpersonal and social relations and

human services. Many of the most relevant curriculum activities at the

present time are labeled as "extra' curricular,' such as those that pro-

vide students with an opportunity to volunteer for various kinds of com-

munity service activities and the programs of cross-age helping which

provide students with an opportunity to volunteer and receive training

for helping yAnger students with a wide range of learning opportunities.

Teaching applied social psychology and providing laboratories in social

relations will increasingly become of critical importance as a basis of

support for a wide variety of occupational choices and skills.
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Trend 2: Changes in Life Style and Achievement Motivation

Most projections by futurist scholars indicate significant changes

in attitudes toward achievement, work, and other crucial aspects of

life style. It is predicted that there will to less and less tolerance

for spending time and energy on what is felt to be meaningless or boring

work activity. Already many companies are utilizing basic social psy-

ithology to experiment with ways of making work more meaningful. our.h as

shifting from monotonous assembly lines to production toams which work

together collectively to create the total product rather than carry out

fragmented aspects of the work task. The balance between leisure time

an work will shift and each individual will have more and more con-

fronting decisions about how to spend time which is not required for
AO

maintaining the basic economic necessities of life. These changes con-

front the school with exciting curriculum challenges such as developing

,significant learning sequences focused on life planning, developing and

clarifying personal values, and experimenting with meaningful decisions

about work, play, voluntary service to the community, and self-development.

Trend 3: Changes in Relations between the Generations

There is general agreement among futurists that there will ct)ntinue

to be major changes in the patterns of famil, ,ife, in parent-child

relations, and in relationships between olders and youngers in the

society. Margaret Mead has suggested that because of the greater rate

of change in society, life style, and value orientations, the alders must

develop just as active a sense of responsibility and skill for learning

from, the youngers as the youngers must develop toward the alders. There

is growing evidence that elementary and high school students find it

rewarding and easier to interact and receive counseling from the "grand-

parent generation" than from the parent generation. This fact is being

used very creatively in a number of school systems.

The sexual revolution is confronting the school with critical and

exciting responsibilities for designing basic learning materiali and

opportunities in the areas of male-female relationship development and

collaboration. Similar opportunities confront the schools in the appli-

cation of social psychology to value inquiry and to decision making

about the use of chemical stimulation and other approaches to extending
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and intensifying human experience in all dimensions.

The trends toward equalization of power between the elders and the'

youngts in th.?. society means that the sAshool.faces a tremendous resflon-

Iiibillty in odueating the young to deietop vreative and cfrolive skill

in avaling with confrontations with autprity and in negotiations atolind

dittinees in values and needs. There it a particulat respont\ibility to

train students in skills of collaboration with very heterogemous groups,

composed of people of different ages, sexes, \and races, and of different

ethnic and national backgrounds.

Trend 4: Changes in the Meaning of Education

One of the most basic learnings from social-psychological research

is that voluntary involvement and commitment to a learning task is cru-

cial to the internalization and utilization of that learning As a part

of one's intellectual and behavioral resources. Trends toward equaliza-

tion of power between producers and consumers, between teachers and

learners, and between helpers and clients clearly means that the school

will increasingly be facing the challenge and responsibility of discov-

ering ways of creating learning opportunities and programs which are

based on voluntary participation and commitment and therefore have a

strong base of sharing and planning between teachers and learners. racial

psychology has a great deal to contribute to such issues as the appro-

priate size of learning groups for various types of learning activities,

ways of developing peer group norms which will provide the continuing

support for the motivation to learn, and styles of leadership by teach-

ers which will provide exciting stimulation to growth rather than the

apathy, resistance, and low-level participation which are so typical in

today's classrooms.

It is indeed possible to use social-psychological knowledge in edu-

cational planning. We have found it very excAting, in working with school

boards and administrator-teacher teams on the challenges of long-range

planning, to discover their great readiness to utilipe applied social

psychology in the planning process and in clarifying significant images

of the future which are relevant for planning; and then to work through

a disciplined process of implication statements and alternative for action;

and to organize planning task forces to involve the staff, parents, and
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students in arriving at meaningful consensus and commitment to goals

for creative development of the educational process and the educational

community.

ApAzing Social ,Psychology too_ the Utilization of Social Yntiwledqv

for lmprovitionandqpifithResistance to Chmall

One of the most serious confrontations in all arvas of human enter-

prise is the tremendous lag between the discovery of nvw knowlodqo and

its utilization to improve the various functions of society. This is

lel°

critically true in all areas--business enterprise, political lv ership,

the delivery of health care, the functioning of the church, t e opera-

tion of the schools, the growing of food, social welfare practice, and

the maintenance of human and physical ecology. Some areas have been

more effective than others,in discovering ways of identifying significant

new knowledge and moving more rapidly to utilize it. Agricultural prac-

tice is probably our best example of achievement in this area. This is

due in a high degree to the systematic procedures and human roles which

have been developed to bridge from basic research in agricultural experi-

ment stations to demonstration farms to the dissemination of te:ft d,

validated new applications to the agricultural practitionersthe tarmprs.

This has bevn done through a network of county vxtension aqonts, qioup

meetings, and procedures to show the feasibility of 'new practices and to

teach the skills of utilizing new tools and procedures.

Current Utilization of New Knowledge in Education

The field of educational practice is making slow but significant

gains in closing t4 gap between the discovery of new knowledge and its

use. Some of these gains are based on the improvement and use of tech-

nological facilities, such as computers, and on improved communication

strategies. The crucial issues of utilization of new knowledge are

social-psychological in nature. They have to do with problems of atti-

tude change, value clarification, decision making, and group development,

as well as with the action research process of collaborative try-out

evaluation and adaptation of new concepts and practices to meet the needs
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of specific local situations. In recent years, Rogers (1962), Havelock

(1970), and others have clarified the procedures which educators need to

ud6-7in order to close the gap between knowledge and its application in

ereative educational practice. As yet, very few schools have seriously

coped with this challenge in developing staff roles and procedures to

search for and identify relevant new ideas and practices and to convert

them into processes of demonstration tryout and 'inservice training.

Such processes are critical if the leadership of a school system seriously

wishes to utilize the resources of knowledge for the systematic and

continuing improvement of the quality of education.

Social-Psychological Processes for Planning Change

The social- psychological processes of change are of increasing inte-

rest to educators. The classroom teacher must learn the strategies and

skills of the change-agent as they apply to the changing of anti-learning

attitudes or the norms of group avoidance of work and accountability. The

principal must learn to deal with the apathy and Inertia of staff involve-

ment in committees, working with parents, and using volunteers. The super-

intendent must lean the strategies and techniques of conducting dialog

between community groups with conflicting values about education and the

ways of involving the political and economic leaders of the community in

the support of education.

The social psychologist sees some common derivations of change-agentry

in all of these situations. For example:

1. Key members of the "target-for-change" population (for example;

students, faculty, community) should be involved in thinking through and

designing the steps of action.

2. The change agent must avoid labelling "resistance to change" as

bad. It is a natural response of caution. Targets of change should

question the advantages of new ways and the motives of change agents.

3. Usually a small tryout step to "see what it would be like" is an

appropriate first step toward change.

4. A key aspect of change strategy is to have a stepwise plan, with

careful evaluation of progress toward the change goal and "celebration of

small successes," rather than frustrated depression because "we are so far

from where we ought to be."
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to locate possible undesirable side-effec'ts, backlashes, and trop : f

non-involvament of those whose participation is needed.

tree toss those who are the targets of chanqe aro involved in t ht

oturt AS collaborators, failure or short-lived success is almost

ceitainty.

7. Asking for feedback, and listhning to it, and revising onr"

efforts on the basis of it are core skills of all effective change

agents.

All of us are, and need to be, change agents if we are to be effec-

tive educators. But unless we function with awareness and planfulness,

our change efforts are likely to be sensitive mostly to our own needs

and insensitive to the needs and readiness of others. So, "planned

change" is a crucial part of the process of improving the quality of

all aspects of education.

Using Social Psychologists as Resources

Social psychologists, like the professional in any disciplinp, .ere

by no means a uniform breed. They present a very wide spectrum of orien-

tations and.interests--from individuals preoccupied almost exclusively

with laboratory experimentation to those who have their main interests

in studying the various phenomena related to the communication of ideas,

including educational ideas. They differ greatly in their values and

interests, and in their readiness and ability to provide consultation to

those in the community who have an interest in finding ways to improve

the processes of leadership, decision making, and social functioning.

We have Observed a great variety of creative uses of social psychologists

by school systems and have identified the following nine patterns of

utilization.

1. As a Research Retrieval Resource. The educational administrators,

or a committee or task force in the school, may be interested in discov-

ering research relevant to the development of effective grouping prac-

tices. Many social psychologists can be of great assistance in identi-
.

fyiro research relevant to the questions of group size and composition,
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:zreate some appropriate generalizations, and helping a committvts

derive implications from these generalizations to test out in practical

experimentation. This research derivation and identification procodury

has been developed as a practical tool Ili the report entitled 'rile

Research Derivation Conference" (Lippitt 1971).

2. As a Referrer to Other Resources. Another relatively simple use

of social psychologists, as well as other scholars, is to make an appoint-

ment to interview them about a particular area of interest, seeking refer-

rals to resource literature which may be relevant for the educator or

the educational team to pursue through reading and also locating other
rt

resource persons who may be identified by the first informant.

3. As a Consultant to Top Leadership. Some school administrators

have found it very appropriate to employ a procedure frequently used by

industrial manailhment of making a continuing periodic use of a social

psychologist as a consultant on questions of leadership strategy and

decisions about organizational structure and functioning.

4. As a Member of a Periodic Assessment Te am; A number of school

systems have recognized that in dealing with questions of accountability

and in making continual effoLts to improve the quality of education

there is need for a procedure of periodic review by 'visiting teams."

Such teams can make an objective review, become sensitive to both effec-

tive change and resistances to change, give the kind of feedback needed

by the school system to continually improve its structure and processes

and to provide motivation by objective evidence of progress and by

clarification of values andilkils.

5. As Curriculum Development Demonstrators, Taking the model of

the demonstration farm in agriculture, several school systems have made

temporary use of social psychologiifts to function as classroom teachers

in the development of new curricula in areas of core' psychological con-

tent, such as behavioral science courses in social studies and courses

in human relations, interpersonal relations, family development, and life

planning. Usually one or two regular teachers work with the temporary

resource person to develop the content and procedures and to continue

the course after the temporary assignment of the outsider is completed.

6. As an Educational Innovation Consultant. Perhaps one of the

most frequent uses of the applied social psychologist is as a consultant
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to some internal team which has a responsibi4v for improving soma

aspect of the educational program, such as currlculum, teaching meth-

0401011es, school government, schtx)l-parent relations, tIr scho01-

otommnity relations. In this role the social psychologist worts with

the inside team to clarify objectives and plan steps of actioh, and

of ten functions, as a process consultant in helping the group look at

their own procedures in order to becle more effective as a working to

7. As an Inservice Trainer. One of the most frequent uses of the

applied social psychologist is as a leader of an inservice training

activity for classroom teachers or administrative leaders in the school

system. There is a trend for this inservice training activity to be a

continuing series of sessions rather than the "one -shot affair in the

iall."

8. As a Trainer of Internal Change Agents. Probably one of the

most effective uses of the social psychologist is as a consultant trainer

of members of the school system staff who have been delegated the isle

* of serving as internal "education improvement agents" in the systom or

in their particular buildings. Several hik)hly succpssfill modal!; ,of this

process have been demonstrated. One of the most of has btt-n to

develop "education improvement teams" in each school building, with the

principal beiag one of the members of the team and with the outside

behavioral scientist conducting a series of intensive training sessions

with the teams and then providing continuing consultative support as

teams experiment with various improvement projects in the operation of

their building and in the teaching activities within the classroom.

9. As Third Party Linkers to Other Systems in the Community. One

important but relatively undevelope -,se of applied social psychologists

is to help the school leadership devel p coordinating and collaborative

relationships with the leadership of other systems in the community that

are involved in the education and development of its children and youth.

It has been found that there is great value in an objective and skilled

"third party" providing some of the leadership in the explorations of

collaboration among the key policy and program leaders of the various

community. enterprises.

We hope this will provide a suggestive inventory of some of the

ways in which educational leaders have been utilizing the resources of
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external social-psychological consultants. Even though it is incomplete,

we hope it triggers ideas for experimentation.

kAlncluding Reflections and Recommendations

We hope thbs pages have opened up some perspectives ahoet. the poten-

tial resources of social psychology for readers in particular

roles and areas of responsibilities.

The tool kit bibliography which follows points the way to some further

resources. The resources of ERIC are still another available major

resource as are the publications of the Social Science Education Consortium

(SSEC). Another important resource will be the Consultation Network of

the Social Science Education Consortium. The Network is expected to be

functioning by mid-1975. Network consultants will be certified .s skilled

profes;ionaI helpers in one or more of the following areas: ERIC utiliza-

tion, curriculum development, curriculum analysis, curriculum program

planning, inservice training, and classroom learning technologies. The

SSEc .ilso offers professional training workshops for educational prayti-

tionon; to help bridge the gap between social science concept!!; and xi'-

sources and their Altilization in educational practice.

4.00056
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A SELECTED TOOL KIT OF AVAILABLE RESOURCES

Tho following inventory of resources with a social-psychological
4

locus attempts to link the reader to carefully selected materials which

are available to the educational practitioner who does not have access

to scholarly libraries of journals.

This Tool Kit presents the social-psychological resources in six

different categories:

1. Educational Social Psychology: General Resources

2. Social Psychology: The Curriculum

3. Social Psychology: The Classroom Teacher "s Role and the Peer

Learning Group

4. Social Psychology: Staff Leadership, Staff and Scho 1 Climate

Development

5. Social Psychology: The Development of the School C unity and

the Educational Community

6. Social Psychology: Knowledge Retrieval and Utilization

For these resources available through the ERIC sy4tem, we have included

educational document (ED) numbers in the appropriate citations (for

example, ED 052 154). If an ED number had,not yet been assigned when

this publication went to press, an alternative identification number is

given (for example, SO 007 911).
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